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PSYCHOLOGICAL AND SOCIOLOGICAL OCCUPATIONAL VARIABLES OF 
LAW AND SOCIAL WORK STUDENTS WERE IDENTIFIED AND MEASURED. 

THE JOB ANALYSIS AND INTEREST MEASUREMENT (JAIM) , A 
SELF-DESCRIPTION INVENTORY DEVELOPED FROM STUDIES OF MATURE 
WORKERS, WAS GIVEN TO 495 FIRST OR SECOND YEAR STUDENTS AT 
FIVE SCHOOLS OF SOCIAL WORK AND 244 FIRST YEAR OR GRADUATE 
LAW STUDENTS AV GEORGE WASHINGTON UNIVERSITY. THE LAW 
STUDENTS ALSO TOOK THE LAW STUDENT QUESTIONNAIRE WHICH 
MEASURED STUDENT VALUES, ORIENTATIONS, PREFERENCES, AND ROLE 
CONCEPTS. THE JAIM COULD BE USED TO DIFFERENTIATE BETWEEN LAW 
AND SOCIAL WORK STUDENTS, AMONG SUBSPECIALTIES AND SCHOOLS, 
AND COULD ALSO MEASURE CHANGE DURING AN ACADEMIC YEAR. IT 
ALSO correlated SIGNIFICANTLY WITH SCHOOL PERFORMANCE 
CRITERIA SUCH AS SCHOOL TRADES AND FIELD RATINGS. RESPONSES 
TO THE LAW STUDENT QUESTIc'NAIRE ARE APPENDED. A STUDY OF THE 
CORRELATIONS BETWEEN JAIM AN'D LAW SCHOOL ADMISSION TEST 
SCORES AND BETWEEN JAIM AND ?965-66 ACADEMIC GRADES FOR THE 
LAW STUDENT SAMPLE IS PLANNED. (SK) 
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Introduction 



The purpote of thie etudy it to teet, through « pilot. etudy of 
lew end eoclel work etudente, the ueefulneee of e reeeerch method- 
ology releted to the Identlflcetlon end meenurement of peychologlcal 
and sociological occupational variables. This methodology, a speci- 
fic research approach containing theory and instrumentation, has 
evolved over a ten year period through a series of studies of mature' 
workers in a wide variety of occupations and professions* Hore than 
30 occupations and professions have been studied including ambassa- 
dors, business executives. Foreign Service officers. Juvenile court 
Judges, physcists, policemen, and engineers. In these studies it 
has been possible tO" differentiate between superior weak perfor- 
mers within a Job category and aaiong superior performers in Job 
categories; and to relate these empirical differences to a develop- 
ing theory. The question to be explored is whether the same approach 
can be used profitably for the study of students entering a profes- 
sion. 

This paper reviews the significance of the study area,, current 
decisional approaches to making career decision, and certain under- 
lying research assumptions. Its concluding sections outline the 
study results to date and the prospects for future studies* 

Significance of Study Area 

The choice of an occupation or profession is an important deci- 
sion both from, the point of view of the individual making the choice 
and from the point of view of society. It is ioqportant to the 
individual that he choose work in which he is likely to be . successf ul 
and can find a reasonable level of satisfaction. It is liq>ortant to 
society that its human resources be used effectively. The identifi- 
cation of relevant occupational variables should prove useful as a 
means of improving decisions relating to career choice* 

Current Decisional Aporoachea 

Tests of knowledge, ability, and interest have been the most 
extensively used aids to the exercise of career options. Studies 
of the results achieved through these tests indicate that measures 
of knowledge and ability are useful in the. establishment of minimum 
qualifications; but they usually cannot predict how well the in- 
dividual will perform on the Job after the basic knowledge and 
ability requirements are net. Such tests are more likely to be 
useful for indicating the possibility of failure than the probability 
of success. 
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StudlM related to teata cf intereat have ahoim that a peraoc'a 
Intereat patteroa i^pear to develop before he aelecta an occupation 
and tend to reaaln conatant ever the yeara* The Strong Vocational 
Intereat Blanks in particular^ has been uaed aucceaafully to predict^ 
on the baaia of aelf r^orted intereata^ idiat occupation a peraon 
ia likely to aelect. and how aatiafied he ia likely to be with hia 
choice* The uaefulneaa of intereat inventoriea haa been limited^ 
however^ by their inability for the aiost party to predict the level 
of job perfonaance* ibjeearch evidence indicatea that intereata and 
eif® not neceaaarily correlated* A peraon can be inter* 
eated in aoiiathing and not be able to do it well. Likewiae a per- 
aon can do well at aomethingy at least for a timey and not particti- 

• larly enjoy it. Over the long runy lack of aatiaf action is' likely 
to influence perfomancey but with atrongly aelf-diaciplined indivi- 
duala it nay not. 

Becauae it haa become ig>parent that knowledgey abiliQTy and in 
most cases interestSy are a necessary but not sufficient condition 
for actual perfomancey it is clear that other personal qualities, 

* have an influence on success or failure in an occupation or pro- 
fession. It has coBBionly been observed that work failures often 
result not from lade of apecific abilities or interestSy but from 
’’peraonality" variables. These complex qualities are often 

-described in such terms as "can't stand preiisurey" "can't make' 
decisionsy" "can't get along with peopley" and so on. Despite 
their inportancey there is little evidence that the relevant 
variables have been identified and can be reliably measured 
through techniques currently in use such as interviews y reference 
checksy and reviews of application forma* 

Personality Differentiation of Occupations and Professions 

There ia a mounting accumulation of research literature deiding 
with personality differentiation of occupational groups. Persons 
engaged in different occupations are characterized by distinctive, 
personality patterns and sets of values. The cause-effect relation- 
ship of distinctive personal and occupational characteristics is 
largely unexplored. Salesmeny for exsnpley tend to. be extroverts. 

Is this because extroverts are drawn to this occupation or because 
the job iMldS individuals into extroverts? Both forces are probably 
operating to some degree* An individual's work environment is a ‘ 
distinctive sub-culture within the general culture of his society* 

In the development of a professional cultiirey values and behavioral 
norms become established whichy through attraction or repulsiony ^ 
formal and informal selectionsy and reinforcement pattemsy produce 
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the profession* s dlstincitve prychologicel cilinate* The adjustmiMt 
of in individuel to this climate consitutes a process of professional 
socialisation* 

Previous research by the author has shown that it is not 
sufficient to study Jobe in isolation; on the contrary, research* 
■nst consider the occupational or professional cultural contexts 
in which the Job is eod>edded* 

• * f 

‘ * a • . t" 

Research Assumptions ‘ ‘ ‘ 

1* The most useful results are obtained when occupational or 
professional sub«cultures 'are studied as a unit* 

As we. have seen above there is an interaction between the 
qualities of the individual and the shaping influences of occupa* 
tional or professional sub-cultures* The forces at work are: the 

attraction or repulsion of candidates, formal or informal selection 
standards, and reinforcement standards after the Individual has 
entered the profession* To understand what is happening it is 
desirable to design the research so that the effect of each of 
these influences can be studied* 

2* Parallel studies should be made of several occupations or 
professions using equivalent research methods* 

Cultural norms and values are often very difficult -to identify 
because they come to constitute unconscious premises for. decision 
woA action* Thus mendiers of an occupation or profession are fre- 
quently unaware of many of their shared basic beliefs and assump- 
tions. The simultaneous study of several occupations or professions 
helps to bring cultural, idiosyncrasies into focus* 

3», U^ful results can. be obtained through questionnaires com- 
pleted, by samples of persons meeting various occupational criteria* 

The previous research has used a self-description questionnaire 
es. the primary data collection method. This approach is more’ 
.efficient in terms of costs and reliability than alternative ap- 
proaches such as interviews, observations and case studies* 

The Job Analysis and Interest Measurement 

. The research instrusient being used to measure personality vari- 
ables .is the J[ob Analysis and Interest Measurement <JA1M) which was 
developed out of . the research mentioned above and distributed by the 
Uucatlonal Testing Service for research purposes* It is based on 
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cIm attuBiptioii clMt •liMDtt Influencing ■ttcectt, fnilurn, mi 
MtiefneUnn In work nutt be studied in the interectioo of pereonel 
end situetionel vetisbles* The unit of enelysis is n gtoi^ of 
Individuals found to be substantially interchangeable with respect 
to the perfotMnee of a particular type of uork. The identification 
of coaion characteristics within psrforasnce groups allowa the in- 
ference of both Job requirenents and worker qualifications in terns 
of SOM thirty variables; such as, orientations, work content pre- 
ferences, interpersonal behavior, fomal organisational behavior, 
and success criteria* Appendix B contains the definitions of the 
scales. Further infomation, cm be obtained fron the JAIM nahual» 

Research with the JAXM has led to the conclusions that: 

•Different Jobs establish different behavioral requirenents 
and provide different opportunities for personal satis- 
f action* 

•individuals differ in their behavioral styles, work pre- 
ferences and success criteria* 

-The degree of natch between these individuals diaenaiocs 
and the Job crucially influences perforaence* 

. * • ^ ■ 

Both the present .forn of the JAIM and the instrunent* s theo- 
retical results are beginning points that ongoing research will 
^ inprqve and extend* Other instrunents will need to be developed, 
notably instrunents to neasure distinctive professional beliefs and 
perceptions and to secure biographical data, but it is anticipated 
that the JAIM will constitute the najor research tool* 

■ ^ * * * 

In previous research, it was found that the JAIM could be 
given to subjects to conplete at their convenience without naterially 
affecting the. UMfiilness of the results* For exsiiple^ in one study, 
it was nailed to Foreign Service officer candidates to be coepleted 
before they appeared for an oral examination* A sanple Of sixty-four 
from this group completed it again six months later, after they had 
been appointed to. the Foreign Service* Mo statistically: significant 
differences were found in the average scores for any of the scales* 

Lew Student Questionnaire. . 

. This questionnaire was developed in cooperation with the George 
Washington Qiiversity Low School's Institute Of Law,- Criminology and 
Psychiatry*. Its purpose is to determine law student's values, 
orientations^ preferences, end role concepts as related to the prsc- 
tied of law;. ; It is being used for the first time in this pitot study* 



Appendix A contains the results obtained from using the questionnaire* 
Description of apd Spcjlal^l^k Stoidjj|t 

Samples of lav-and social work students were studied with the 
JAIM* In addition, .the law students completed the Law Student 
Questionnaire* The data for social work students was obtained by . 
Mrs. Shirley D* McCune for use in a dissertation in partial 
completion, of the requirements for the Doctor of Social Work degree .. 
at Catholic University* The characteristics of the two samples, .aro 
described below* 

The social work students were el]dier first or second year 
students at five schools of social work: Tulane, Portland, Denver, 
Maryland, and%^ward* All of the subjects completed the JAIM at 
the beginning of the academic year* The sublets from two of the 
schools of social work completed it again at the end of the academic . 
year* Useable responses were received from font hundred ninety 
five subjects, or sli^tly more than eighty-five per cent of the 
students asked to participate. 



The law students ware either first year or graduate law students* 
The subjects were requested to complete the JAIM and the Law Student 
Questionnaire during the second month of the Fall Semester* The 
JAIM was completed by two hundred forty four subjects (129 under* 
graudates and 115 graduates) and the Law Student Questionnaire was 
completed by two hundred fourteen subjects (104 undergraduates and 
110 graduates), e response rate of between fifty to sixty per. cent 
of those who were asked to participate* 



The following chart shows the distribution of the saiiq>le8 
age and sex: 



Law Students ^ 

Social Work Students^ 





Sex 






KesUie 


29*6 


in 


17 


29*7 


168 


280 



by 



^ Information on age and aex available on only 448 Subjects. 




Ability of the JAIi! to Dtgferwttata between Law md Social Work 
Students 

Table I aunmarisee the differences found between law and aocial 
work student a* The average t value for the difference between neans 
for thirty four scales was 6«62» , Point blserial correlations were 
computed giving a value of 0 to social work and 1 to law* A multiple 
correlation co*afficient was then computed using a step«wise digital 
computer prcigram through which independent variables are automatically 
deleted from the regression equation » one at a timet according to the 
statistical significance of its contribution to the prediction of the 
criterion. The multiple correlation co*efficient is recomputed after 
each deletioOf and this continues until all beta wei|j^ts are aignifi* 
cant at the .05 level. By this method » a multiple correlation of 
.76 was found between law. and social work students. 

It will be noted that there are many more female social work 
students than female law students. Correlations ware computed be* 
tween JAIM scale scores and sex of subjects and three scales were 
found to have correlations above .20. Males- ware found to acoiM 
higher on Self-Aasertiveness and Mechanical Activities while females 
scored higher on Acadaadc Achievement.. In the multiple correlation 
equations distinguishing between law students and social workers » 
the Mechanical Activities: scale did not have a significant beta ' 
weight while Self •Assertiveness and Academic Achiavemant both cor* 
related positively with being a law student. From these results it 
is concluded that the sax. of the subject did not to any substantial 
degree account for the difference between law and social work, students 
in the JAIM scales. 

Stability o f tatm 

An important problem which concerns the users of a self report 
inventory is the stability of the scales when used for different 
samples from the same population. Ihe JAIM Manual reports a study 
of Junior Foreign Service officers showing that there wAs no signifi* 
cant difference between different claasea of newly appointed officera 
who completed the JAIM ahortly after entering on duty,. In the preaent 
study a coaiparison was made between forty five first year students 
from the 1964*65 class and fifty four first year stiidents from thA 
1965*66 class at one of the schools of social work. Over 90% of the. 
two classes completed the JAIM shortly after the first semester 
started. The average t value for the difference between the means 
was .75 with the difference between means for only two of the thirty 
four scales being significant at the .05 level. The slight differences 
which were found aiight be accounted for by minor differences in seise* 
tion standards or in the characteristics of the students who applied 
for adiBission during the two years. 
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TABIE I 

JAIM Scale PlffTcnc ee^ Law and Social Work Stud^tii> jind Two Clanaea 
■ of Social Work Students 

JLa 

Social Work Students (N«488) 1964 Class (N*45) 

va vs 

Lav Students (N»244) 1965 Class (N»54) ♦ 



JAIM Scfilgjg 


Correlations 


t Values 


t Values 


1. Optimism 


-.16*** 


-4.08*** 


.40 


2. Self Confidence 


.24*** 


6.34*** 


-.86 


3. Perseverance 


.17*** 


3.86*** 


1.65 


4. Orderliness 


.16*** 


3.25** 


2.54* 


5. Plan Ahead 


.14** 


4.00*** 


.25 


6. Moral Absolutes 


.11* 


1.76 


.47 


7. Slow Change 


-.07 


-1.48 


1.62 


8. Persuasive Leadership 


.40*** 


10.73*** 


-.08 


9. Self Assertiveness 


: .41*** 


10.69*** 


.74 


10. Move Toward Aggressor. 


-.28*** 


-7.62*** 


.16 


11. Move Away 


-.05 


-.38 


-.86 


12. Move Against 


.15*** 


2.95** 


2.00* 


13. Prefers Routines. 


. . -.23*** 


-5.47*** 


. -.44 


14. Authority 


.. -.21*** 


-4.74*** 


.78 


15. Independence. 


.19*** 


4.41*** 


-.41 


16 . Di rec t ive Leadership 


.35*** 


9.99*** 


1.14 


17. Participiitive 


-.24*** 


-7.07*** 


-1.46 


18. Delegative 


-.14** 


-3.48*** 


.94 


19. Results 


-.09* 


-2.83** 


•08 


20. External Controls 


.38*** 


10.43*** 


0 


21. Systematical 


.16*** 


3.69*** 


1.93 


22. Problem Analysis 


.41*** 


11.72*** 


«77 


23. Interaction 


-.24*** 


-6.33*** 


-.33 


24. Mechanical 


.17*** 


3.62*** 


1.70 


25. Supervisory 


.29*** 


7.16*** 


.17 


26. Activity-Frequent 


.22*** 


5.78*** 


.31 


27. Participation 


-.35*** 


-9.43*** 


.21 


28. Status 


.53*** 


17.12*** 


.38 


29. Social Service 


-.62*** 


-19.52*** 


.25 


30. Approval 


-.38*** 


-9.93*** 


-.26 


31. Intellectual 


.40*** 


13.00*** 


-.02 


32. Standards 


-.22*** 


-5.55*** 


-.08 


33. Conformity 


.09* 


-2.10* 


.90 


34. Academic Acfnievement 


.14** 


4.57*** 


-1.34 


Average 

Ihiltiple Correlations 


4 

.76 


6.62 


.75 



. Point biserial correlations. The number of social vork students was 
^randomly reduced to 244 to provide an even split. 

A plus value means law students higher, a minus value social work 
^tudents higher. 

tTwo first year classes of social work students. 

. ^Only beta weights significant at the .05 level are included. 



Probability levels: *".05 ; **".01; ***".001. 



Ability of th# . 

Studmf for th> 8— • ProftMim . . 

Tht possibility that Studoots ftott schools with different 
conc^ts of teaching roles within t profession mgy differ was 
investigated* The school... in the. ssople which was considered* 
a priori* to be unique in its educational philosophy was -con* 
pared with three other schoo.Xs considered to be traditional . 
in their ^proach* Thirteen of the 34 scales showed signifi* 
cant differences which were consistent with the differenoes 
in educational philosophy* Table II sunnarises these differ^ 
ences. 



TABLE 11 

Students from one School of Social Wdrk Conpared on - 
JAIM Scales to Those from Three Other Sohiwls ' 

First School Higher Average of Three Schools Hiidier 

V 

***** Directive Leadership. ,/ ’f***;.?dptiaisn 

***** External Controls 4*** g^ial Interaction 

**** intellectual Achieyanent ***** Mble Confoniity 

4** Problem Analysis ***** Participative Leadership' ^ 

4* Hotivates by bowled^ of 4** <S»iap Participation 

results 4* . Sldw Change 

4* Aj^roval from othera * 

4* ■. Ifsintain Societal Stds* 
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Ability of 

■Social Work 



_Syb"Specialties within Mu> 

* . • ■. 1 hi i il 



;• . T •*. 



iitt 4 «•» It bas beeni shown that profesjions tend to have a 

ftk 4 ■ ®orns and valuha ^ich differentiate them, from other pro- 
••im Piualiy are aub-specialiaationa within the profea- 

w *- has been demoMtrated in studies Reported in the dAIM 
i ® ftiidy of sub-specialt^s. within the Foreign 

1 -^ . j career. Within the social, work, professions 

h*hM.!!!! there are differences in the attit'u&s 

community workers as compared with case' 

' J* Table III lists the differences between these two ;sOb* 

scales. Twelve of the thirty- four scales 
show significant differences. 



m 



TAB1£ 111 



Co mparison , of Community and Cro up Workera with Case Workers 



Community and Grouo Workers Hiaher 
(N-73) 

+*** Independence 




Case Workers Hioher 
(N-415) 


^^WWm 


Persuasive Leadership 


•HH 


^ Prefers Routines 


JIJi 


Intellectual Achievement 


4* 


Slow Change 


•Wr 


Hove against Aggressor 


4* 


Academic Achievement 


ttt 


Self Confidence 
Activity-Frequent Change 
Supervisory Activities 


4* 


Move away from Aggressor 



iSete RV H. Wa'ltdier ''Orientations and ^Beha^pral Rtyles of Foreign 
RanhLce Officers" Fprel^' Affairs Persoimei' Sttidjr Ho. 5, (liew»'' 
York: Carnegie Endoikeiit for InCei^atiOnal PeaceV 1P65)V 






. ftiMjltion t of i^ht lav Studoot Ouottiomiairo attM tho lav 
atudanta to indicata idiatliar chay vbuld Ilka to aMiailia to or 
mid prafar obt to haodla eartaio afiaa of profaaaioiMl pvactiea, 
SianUUaoc dlffafoMaa vara feand batvaao laaym taiactiog or 
rajactitt. or^oal lav^dafaoia* ctiadoal lav-proaacutioo» buaioaaa* 

aod jovakila coart ^rk* ttaaa raaulta 

fm ao aafliar acu4y of ju^aoila court Judgaa*^ tabla n auaaariaaa 
thaaa raaolta* 




^ *•! S: Shirty ». IfeCiiM, "SoetaltMttoa MaetplM 

Md Itetk 8tjrl«« jmnpiU fee 

ftatptiit. (WadkiattMt.'iftr C,-.: ,11 m fleecua .Hsi|itn|te« Urtne^iiy, 

lh« Caate* ::«!« ^.|«h«*leeet Jedt^ae, ^ 
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TABUS IV 



JAIM Scofi of Iir Studuti Wntlntt to 8p>ctallf Itt Ctrtalii 
Areaa CoBparad to the»« PffTrintt Wot to Handl# th# Work 



JAIM 

SCALE 



"mmiM 

com 



COSfOUTKili 
iAwm" 



ATTbsm ATTORHBY 



<H-25 vt 76) (N-78 vs 3$) (N*35 vt 47) (B-IS vs 76) 



!• OptimlsB 




0 


0 


4 


' ' 2* Self Confidence 


6 


>1. -0 


44 


■ ■ . 4 


3. Pereevenanee 


0 




•- 


. 4 . - ■ 


4* Order lineae - 


0 ^ 


..4* 


- -•4 


- •4.:. 


.. 5* Plan Ahead 


+ 


+ 


- • . 


0 


' 6« Moral Abiolutea . 


.. 0 .. 


0: 


as 


4 


'7« Slow Change 


■ t- 


.. -4 . 


- 


0 


; ' 8* Perauaaive r. 


I 


Q 


•. ■+ ■ ■■ 


4-. 


9* Self Aaaertlveneaa 


0 


0 


•144 


' 4. . 


10* Move Toward 


+ 






,.4 


11* Move Away. 


. ■ + 


6 


e> 


0 


12. Move Againat 


0 


0 . 


.4 ■ 




’ ' 13 • Prefer. Rout inea 


0 : 


: 0 


- 


-.0- 


• 14. Authority 




0 i 




.0 


15. Independence 


0 


0 ■ 


, p ' lm 


0 


16. Directive 


- 


4 


• 


4 


* 17. Participative : . 




. T • ■ ■■■ 


.4 . 


4 


18. Delftgitive 


^ ^ M. f < 


es 

. j 


m 


... V • ' 


19. Reanlta .t; . 


-* 




: 


-V:.4 


20. External . Contro la 




.0".’ 


, 0 


0 


21. Syatenatieal • , , 


. + 


44 . . 


Q 




22. Problen Analyaia \ 




'.0 = , . 


0 


• rv ■: ' 


23. Interaction 


6 


4 


0 


4 


24. Mechanical 


0 


4 


. -0-- 




25. Supervisory 


.* 


44 


4" 


^^www 


’ 26 . ActivityPrequent ' 


0 


0 


.;..44. . 


. 4 


. 27. Participation - 


+■ 


O.U ■ 




• .4 


28. Status 


•WIfW 








29. Social Service 


A 


«44 


,4 


.. r 0,, 


30. Approval . 




0 


0' 




' 31. Intellectual 


0 


-:-0. . 


T^W 


Q,,. .-.4 


‘32. Standards - 






4 




* 33. Sole Conforwity 


+... 


0 


-4 


-V. . 


' 34. AcadcmiOf;-f< 






T. . 


... . . .4 . . 



1 






CortiUttoa of JtDI wt'tfc CMf tl« . 

^ ‘ ’ • • ■■ 

Xn th« JAXM Mainiiily ttaiiAt ire rej^rted eheviiig eignificeDt. 
correlatione between JAXM ecelee end rate of prowotlon» aiiper* 
viaory ratinga* turnover in Jobe, proaotlon panel ratinga» and 
oral aelectlon panel ratlnga* Xn the preaent atudjr JAIM acalaa 
ware correlated with achool gridea» field work ratinga* and aeoiw 
on ability teat a for the aocial work atudant aanpla* School 
gradea" waana the grade received by the aocial work atudaint at 
the end of the acadanic year during which ha conplatad the JAIM; 
The field work rating waa the rating given hta by hia auperwieor 
during hia field aervica at* hoapitala» clinica» welfare agenciea« 
etc*, aa part of hia aocial work educational progren* lath ef ' 
theae criteria can be expected to be unreliable, with the field 
work ratinga being the leaat reliable* Factora idiich can be 
expected to contribute to unrealibility iwra that the aubjeeta - 
attended achoola with different atandardi and were judged by miaif 
ratera* Onder t^eaa circuwatanCea, any aignificant correlationa 
can be conaidered encouraging* 

The Miller Analegiea Teat and the Graduate Kecord IxaMination 
were taken prior to cowpleting the JAXM aa part of tha adnigaien 
proce^re* Tha hi|^aat correlationa were with the Verbal 8ub«Teat 
of the Oraduata Bacord Bxaadnation with aeventaan frow the -thir^ 
four correlationa teing atatiatlcally aignificant* Tabla V 
auwBuriaaa the reaulta for all the perfomance criteria* 



The Meaauwawant of C^ an^e 

An iflDportant iaaue in the atudy of the "aocialteetion oF the 
profeaaional" ia the type and degrea of chai^a which oceura aa a 
reault of educational and training experiencda* Xn an ej^arioent 
to detamine the uaefulneaa of the JAXM fdr laaaauring ckangeii' it 
waa aMniatered to 182 atudanta at two achoola of aocial work at 
the beginning and end of the acadewic year* It haa already been 
noted that tha JAIM waa conpleted twica by 64 Foraign Sarvice 
officera with an ihtarval of aix to ten wontha between the two 
adwiniatrationa* A conpariaon of tha two aata of waaouraBantai 
ahowed no aignificant diffarancaa between earlier and latar acale 
■eana* Vith thia group thare waa no raaaon to expect change and 
tha raaulta aupport the aaaunption that, ether thinga being equal, 
repeated JAIM ■aaaurewanta are atable* 

Aa predicted, the intenaity of the profeaaional aocialiia* 
tion experience waa producing change and thaaa changea ware 
aaaaurtd by tha JAXM* 



Wr'i*'" 



-r -i--fTirn"rr--n 



Table VI ahowa ttet alg&lf leant changea were found on eleven . .. 
of the thirty four JABf acalea for the neaauranent'a of abclal 
work atudenta* Academic gradea and field work ratlnga at the end 
of the 1964*1965 acadeadc year when compared to the acale changea, 
generally Indicated that the gradea and ratlnga were reinforcing 
the change ^Ich occurred. The algniflcant exception to thla . 
trend wan thk- finding that aelf aaaertlveneaa and aggreaalveneaa 
were negatiyely correlated with jchoiol ratlngf • yet atudenta 
acored higher on theae acalea at' the end of the aidademlc year. 

An obvloua explanation la that other aoclallxatlon factora are at 
work bealdea academic gradea and field ratlnga. 
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Jalm Scores correlated with Performance Criteria 



JAIM Scales 


Jchool 
: Grades 


TABLE 

Field 

Work 

Ratings 


1 V 

Miller 
Analogj.es 
. Test Scores 


Graduate Record 
Examination 
Verbal • Quantitative 




(N-317) (lf214) 


(N*106) 


(N-179) 


(N-179) 


!• Qjptimlsm 


.13* 


•03 


•04 


•05 


-.10 


2* Self Confidence 


. 19 *** 


.15* 


•11 


•04 


•08 


3« Perseverance 


•05 


-.07 


-.15 


-.07 


•01 


4* Orderliness 


-10 


-.17* 


-.24* 


-.21** 


-.09 


5* Plan Ahead 


.15** 


•12 


-.06 


•06 


• 11 


6« Moral Absolutes 


-.08 


-.04 


-.11 


-.04 


• 11 


7* Slow Change 


-.15** 


-.13 


-.25** 


-.20** 


•04 


8* Persuasive 
‘ 9* Self Assertive*- 


•01 

■ A 
« 


-.08 


-.04 


-.01 


.07 


ness 


-.16** 


-.11 


-.02 


..29*** 


-.01 


10. Move *Toward 


•08 


-.10 


•00 


-.15* 


-.15* 


11« Move Away 


.07 


.22*** 


-.03 


.23** 


.09 


12* Move Against 


-.07 


-.18** 


•01 


-.18* 


-.07 


13* Prefer Routines 


..19*** 


-.19** 


-•06 * 


..28*** 


-.15 


14* Authority 


-.05 


•01 


•16 


-.21** 


-.15* 


15* Independence 


.17** 


.17* 


•10 


.34*** 


• 14 


16* Directive 


..19*** 


-%02 


-.14 


-.14 


.07 


17* Participative 


•08 


•00 


-.04 


-.06 


-.16* 


18* Delegative 


•10 


-.01 


•15 


.22** 


.18* 


19* Results 


•06 


-.07 


.28** 


•13 


• 14 


20* External Controls-* 13* 


-.02 


-.10 


-.14 


•03 


21* Systematical 


•.06 


-.07 


•10 


-.04 


.19** 


22* Problem Analysis *12 


•01 


•05 


.03 


-.02 


23* Interaction 


-.03 


•06 


.05 


-.15* 


•00 


24* Mechanical 


•03 


-.13 


•03 


-.16* 


.15* 


25* Supervisory 
26* Activity- 


-.06 


-.02 


-.11 


-.19** 


-.10 


Frequent 


•04 


•04 


•08 


•04 


.16* 


27* Participation 


-.10 


•00 


-.03 


-.19** 


-.09 


28* Status 


-.03 


•05 


-.14 


-.06 


•03 


29* Social Service 


.07 


•00 


•02 


•00 


•00 


30* Approval 


-.07 


-.14* 


-.06 


•01 


-.05 


31* Intellectual 


.24*** 


•12 


.23* 


.30*** 


.07 


32* Standards 


.07 


•12 


•08 


-.05 


•08 


33* Role Conformity 


..19*** 


-.12 


-.18 


m 0 


-.19** 


34* Academic 


•30*** 


.09 


.40*** 


.34*** 


•20** 


Multiple Correlation 


•49 


• 38 


•64 


.68 


•50 
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Chamtet in JAIM Sect# • Ikiring Acadaaic Yaar 
Aa^ Ralatad to School Batina (N»1^2I 



* *v ■•'',***^*'4 


■ ^ * r .iA.'S V • t 

.».■ • tt. ».«»k . •• 


.j- 

• . y - 






After V8 Before 


Academic 


Pield Work 




Heaaurement 


Gradea 


Batinxa 


!• OptlMlaB • 


“ * . V' * 

if: 


« 

' +#■ '• 


0 ■ 


2. Salf Crafldtac* 








3»^‘'Bmavatanea‘ ■ 


+■ . ■ 


0 


-•. d‘=-: '■ 


4* Osdavftitiaaa r 






■id* •“ 


5« Plan.’4Ahaad ' 


0 






6* Hora&f'Abaolittaa' 






0 


?• .#to«'Chaiiga'-.t 


. ■ ae ■ . 




• im* /“» ’ ' 


8* Parauaaiva 




=o--' 


aa« 


9« Saif Aaaertivaneaa 


+* 


m 




10* Hove Tofward 


•* V w /, 




' !:•. ■ ‘ ■ 


11« Hova Away 


•* 


• II 

+ 




12. Hava.Aiaiaat 


■ -w 




•Ww 


13^ Prefara Boatinaa 




. , * ^WWw .. 


■;■***■■■ 


14« Authority.. . 




a V 




15. lodapaadaacft: 




40* 


'< ** ■••••■• 


16* l^ractiTO ':^ 


• 




0 


17. Partitiyatlve, 


0 




0 


18#; Oalatativa:' ■ 


+ 




O'v 


19» -;BaattUa -rr r 


■.= ■■+... 




(y 


20« External Controla 


m f-t 


. ■ . 


0 


21* Syatamatical 


m 


m 


0 


22;« ProhlMAiialyaia. 






0 


23. latariatlan 


•Ht. ' 


0 


0-": 


24. Heahaaiaal. .-'L- 


... . ^ . 




m . 


25«iuparfiaory- 


A +• . 




r . .0-. • •'• 


24f .Aattytty*«fra 4 uant 


.. . ■/ 


0 


4 


27. Participation . r 




m \ 


0 


28*. Statlit./:HV 


>: ... .0-. ■ 


. 0 


0 


29i.-.8aeial Saryica. 






0 


30. Apptaral 


.mif ' 




. i- mit. ' ■■ 


31* Intallactual 


+ 


.4*0*- : 




32« Standarda 


0 


4 


+ 


33* Bole Conformity 


+ 


•WWW 




34* Academic 


4* 


*rwww 


“'4”' 



U valtti naaha tha -iaada 'acdte at thd a^ oif tbi acidic 
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of thb yaaf^r‘btihir^' '•'• ■:'■■■ 



fit « */ • 
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. A surpritlng finding .mif- that thcrt vaa no aubatantial 
^l^fotanca in tha JAIM tcoraa of graduata and undavgraduata' lav 
■tudanta. Tha only acala ahovittg a aignif leant difteaace vaa 
Activity*Fraquant Change and» ai mi^t be axpaetad, tha younger 
undetgraduate atudanta acored higher. Very little differanco 
vaa found betvaan the reaponaea of theae groiqpa to the Lav 
Student Queatioonaire (aee Appendix A), vhich aupporta the. 
aaauq>tion that the tvo populationa nay be very aiallar in' their ' 
peraonality characteriatica and valuaa. 

Reaponaea to Lav Student Queatiei^ire 

She tabulation of the reaponaea to thia queationnaire-' ia 
contained in Appendix A. Since thia vaa the firat . tine the 
queatioonaire vea uaed» mmy vaya vere found to inprove it' for 
future uae. interpretationa of the reaulta have te be treated 
vit.. .caution beeauae the aanple niqr not have been repreaentative 
of: the George tteahington ttiiveraity lav atudanta. Ceanant baa 
already been nade on the finding that there vaa little difference 
betveen the undergraduate and graduate atudanta. A fev a^itlon-^ 
al f indinga are auBBuuriaed belov. 

» r ' 

Both the graduate and undergraduate atudenta indicated’^that: 
the aapect of legal practice vhich they theaMelvea valuad-neet 
highly vaa the intellectual challenge but that other atudanta 
and practicing lavyera valued incone potential noat highlyv iioat 
of than thought that the inaighta and techniquea of the bahaeioral 
aciencea vere of great practical value to the practicing laMyer 
and that the uae of non«legal eXperta by the courta ahould be 
expanded. They vere noat intereated in apecialiaing ii peraenal 
injury and corporation lav and leaat intereated in divorce and 
child cuatody lav. 

SuMnrv 

Thia paper reporta the reaulta of a pilot atudy of lav and 
ao^ial vork atudanta uaing queationnidrea together data.- Itrvat' 
found .th^ the JiUM^laelf •deacriptipn ioventory deyel^ed item 
atudiea of nature vorfceray could be uaed to differentiate be* 
tveen lav and aocial vork atudanta » aanog aub«apMialtiea and 
achoola and could alao be .uaed to,, neaaure change during an irtilmlr 
year. Finally, the JAXM Vaa fbon^ td ^ortetata iignifid^^ 
achool perfomance criteria auch: aa achool gradea and field ratinga. 
















A Lav Student Questionnaire was prepared and tested on the ssmple , 
of lav students* 

The next stage of this study vill be to determine, the cor* 
relations betveen JAIM and Lav School Admission Test Sjcotjes .and , 
betveen JAIM and 1965-1966 academic grades for the lav student, 
sample* 
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APPENDIX A 

Retponie to School Student Questionnaire 



A. At uhat age did you decide to pursue a career for which 
you needed training In the law. 





UnderRraduate 


Graduate 


All 




No. 


No. 


No. 


10 years and under 


3 


1 


4 


11 through 14 years 


5 


8 


13 


15 through 18 years 


14 


23 


37 


19 through 22 years 


45 


47 


92 


23 through 26 years 


20 


20 


40 


27 through 30 years 


5 


6 


11 


31 years and over 


7 


2 


9 


Ufdcnown, blaidc 


5 


3 


8 


All 


104 


110 


214 



B. If you have close relatives who are or were lawyers. Indicate 
their relationship to you* 





Undergraduate 


Graduate 


All 


Number of Relatives 


No. 


No. 


No. 


One 


15 


26 


41 


Two 


9 


8 


17 


Three, or more 


1 


5 


6 


No response 


79 


71 


150 


All 


104 


110 


214 



B. 11;^ hav« who are or were lawyers. Indicate 

their relationship to you* (continuation) 



Relationship 


Undergraduate 


Graduate 


All 




— H57" 


Tc: 


Father, Stepfather,^ Father*in*law 




15 


23 


Uncle, granduncle 


13 


15 


28 


Cousins, Nephews 


8 - 


8- > 


16 


Siblings 


2 


12 


14 


Grandfather 


5 .. 


• : 4 


9 


Aunt 


es 


4 


4 


Sub total All 


36 


58 94 


No response or none 




■ 7l.’- 


150 


1/ 


115 


187 


244 



Tj Totals reflect nore than one .lawyer relative for sooe std>Jects 



r 



-'<• 



y • i.-' 



‘ '! • 

AO 






C. Uhat waa tha occupatioii of your father or guardian? 





lisdartraduata 


Gradiiata 


All 


Occupation 


No. 


. ; • Ms^ •• 


Mb. 


Profaaaiona 




"** . •» 


a » i 

• at! 

J 


Lawyer* Judge 


7 


15 


22 ^ 


Physician* Dentist 


4 


8 


12 


Teacher* Minister* Social Iforker 


6 


4 


10 1 


Chenist* Meteorologist* Maval Architect 2 


1 


3 


Engineer 


2 


4 


8 j 


Public Service 




1 


1 


Military careerist 


6 


3 


« 1 


Civil Servant* City Eoployee 


7‘ 


6 


13 1 


Buaineaaea and Business Service 








Business in general 


4 


8 


12 ] 


Bxeoutive* Manager* Specialist 


9 


8 


15 1 


Merchant* Nenufacturer 


8 


8 


16 1 


Builder 


3 


1 


4 i 


Famer* Rancher 


9 


3 


12 1 


SalesflMn* general 


9 


13 


22 1 


Salesnan* real estate* insurance 


1 


4 


5 i 


Accountant* Bookkeeper* Clerk 


4 


5 


9 i 


Trades 


8 


13 


i 


Laborer 


9 


4 


1 

13 1 

A 


Unknown 


m 


2 


2 i 


All 


104 


110 


214 1 

§ 




A-4 

D* Where did you live for the longest period ‘while you were 
growing up? What aise comnunity was it? 



Undergraduate Graduate ‘All 
States of Longest Residence n 6« Nd. 

States near G*W. University 33 17 ‘ 50 

Ristrict of Columbia, Maryland, Pennsyl- 
vania, Virginia, West Virginia 

Southern States 2 9 11 

AlabsBia, Florida, Georgia, Louisiana, 

North Carolina, South Carolina, Tennessee 



Northeastern States 19 

Connecticut, Maine, Massachusetts, New 
Jersey, New York 

Midwestern States 10 

Illinois, Indiana, lowa^ Missouri, Ohio 
Arkansas, Oklahoma 



25 



15 



44 




i 



Western States 13 

California, Colorado, Hawaii, Idaho, 
Michigan, Montana, Nebraska, Phillipine 
Isl^ds ^ 

Foreign Countries •• 

Czechoslovakia, Cuba, India, Iraq 
Israel, Italy, Japan, Korea, South 
America ' 




25 



12 12 



Moved a great deal, no place, of extended residence 

3 1 4 

, I 



No response 




24 


19 


S3 




All 


104 


110 


224 


Size of Community 


Less than 5,000 




20 


10 


30 


5,001 to 50,000 




16 


23 


39 


50,001 to 500,000 




19 


21 


40 


M0,001 to 1,000,000 




18 


16 


34 


Over 1,000,000 




25 


30 


55 


No response 




6 


10 


16 




All 


104 


110 


214 












A-5 

S. What waa your uiiiUtrgrAduate aajor? 



Undergraduate 


Graduate 


All 


Undergraduate Major . 


No. 


No. 




Education 


'3 


2 


5 


Engineering 


18 


18 


36 


Government and Buaineas 


23 


23 


46 


Lav 




6 


6 


Liberal Arts, Language 


9 


13 


22 


Physical Sciences » Mathematics 


12 


3 


15 


Social Sciences 


39 


40 


79 


No response 


mm 


.5 


5 : 


All 


104 


110 


214: 


F« What academic degrees do you have 








Undergraduate 


Graduate 


All 


Desrees 


Mo. 


No. 


SoT 


A.B. only 


51 




51 


A«3'*.y M«S«y or M«A« 


9 


2 


11 


A.B«» Doctorate 1/ 


2 


4 


6 


B.S. only 


35 




35 


B«S«^ M«S« or M«A« 


5 


1 


6 


B.S.» Doctorate 1/ 


1 


7 


8 


LL.B. only 


— ■ 


15 


15 


'IiL«B*y A«B« 


mm 


50 


50 


LL.B.y A«B.» advanced degress 


mm 


9 


9 


IiL«B« B« S* 


- mm 


16 


16 


LL.B «9 B«S «9 advanced degrees 


1 


1 


2 


Miscellaneous 




5 


5 



All 104 llO 214 

1 / plus perhaps a Hasttr's degree 



A-6 



6* Whut profesaiona othtr. than lav hove you trained for? 



Undergraduate 


Graduate 


All 


; "Other Frofeaalona 


~W' — 


;■ «0. ■ 


“RoT 


Froteaoions 




••• • • • 




Hedicine 


2 


mm 


2 


Teacher^ Psychologist, Library 






• 


. Specialist 


7 


11 . 


18 

f 


Physical Sciences, Mathematics 


6 


3 


9 


Engineer 


19 


14 


33 


Public Service 








Military careerist 


8 


15 

1 


23 


Civil Servant 


5 


2 


7 


Politics 

, • 1 


2 


1 


3 


Business and Business Services 




• 


• 


Banking, Economics 


. 3 


2 


5 


Manager, Adadniotrator, ' Specialiat 


'3 ■ ■ 


1 


4 


Salesman, general 


1 


2 


3 


Salesman, real estate 


3.' 


n 


3 


Accountant 


3 


8 


11 


MLscellaneous 


3 


4 


7 


None , no response 




44 


84 


All 


104 


110 


214 


H* What other professions do you plan to 
Prospective Professions 


train for? 


. 




Professions 








Teacher, minister, library specialist 


5 


8 


13 


Physical Sciences, chemist 


• 


2 


2 


Ptd>lic Service 








Military careerist 


3 


m 


3 


Civil servant 


3 


1 


4 


Politics 


3 


• 


3 


Business 






10 


.Business in general, economist 


8 


2 


Management, Administration 


5 


m 


5 


Accountant 




1 


1 


None, no response 


V 


96 


173 


All 


104 


IIP 


214 







A-7 



I. What If tha langth of your work •xparitnco in Joba othar 



than thota uaed to aupport you vblle In achool? 






Undarnraduata 


Graduate 


All 


Lentth of Work Eoarianca 




' Ho* 


Ho. 


0 to 1 yaart 


45 


22 


67 


1 to 3 years 


29 


19 


48 


3 to 5 years 


14 


15 


29 


5 to 10 years 


11 . 


24 


35 


over .10 years 


5 


28 


33 


Ho response 




2 

• 


2 


All 


104 


110 


214 


• 

J* If you do net have an LL.B* degree^ 


vky did you 


enter 




law school? 








Reasons for Entering taw School 


Undergraduate 




' 








To qualify as a practicing Iswyar 


10 






To get general professional training 




' 




which 2 can use in many ways 


63 






To get training which will help na 








enter politics 


10 






To train for specialisation in international 






law 


4 






To train for specialisation in patent 








law 


10 






Other 


IS 






Ho response 


2 


- 




All 


104 








iiiiiii 
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*** » / • 

K* If you have on IiL«B« degree^ Why did you entor graduate achool? 



Reasons for entering graduate 
school 

To enlarge the scope of my formal 
professional education 
To obtain an advanced degree as a 
means of career advancement 
To specialize in an area in which 
my lav school did not offer a 
satisfactory program of courses 
To specialize in area in which I 
became interested since gradua- 
tion from law school 
To gain needed information or skills 
through one or more subjects in 
a specific subject area 
To obtain an advanced degree for the 
purpose of teaching 
No response 



Graduate 




■■ =0 



12 

12 

7 

4 



All 110 

L* Your objective in pursuing the study of law^ as you presently 
view the future is: 



Undergraduate Graduate All 

Objective ~ 



To engage in individual practice 
To enter a small firm 
To enter a large firm 
To enter legal department of 
corporation 

To enter legal department of 
government agency 
To teach law 

To enhance career qualifications 
To gain generally useful background 
Employment uncertain, field of 
interest known 
Unsure 
No response 



13 


10 


23 


15 


22 


37 


5 


9 


14 


9 


8 


17 


10 


13 


23 


— 


11 


11 


5 


10 


15 


5 


2 


7 


8 


4 


12 


33 


17 


50 


1 


4 


5 


104 


110 


214 








All 



M* Your interests lead you toward 


Undergraduate 


Graduate 


All 


Direction of Interests 




Ro7“ 


NS7 


General practice in specified area 


25 


19 


44 


Specialization in a named field 


41 


77 


118 


Using law as background for other work . 


35 


12 


47 


No response 


3 


2 


5 


All 


104 


110 


214 



Areas of Practice and Specialization 



AdministrativefLaWf Government and Government 



Specialties 


3 


23 


26 


Admiralty Law 


- 


4 


4 


Anti- trusty Trade Regulation 


3 


6 


9 


Arbitration 


_ . 


2 


2 


Business y Corporationy Estatey Taxation 


19 


39 


58 


Civil trial worky Domestic Relations y Torts 


8 


9 


17 


Constitutional Law 


_ 


2 


2 


Criminal trial work 


6 


10 


16 


International Law 


8 


19 


27 . 


Patents y Trademarks 


15 


13 


28 


Other specialties - Aviationy Labor, Medical, 
Mental Health, Military, Natural Resources, 
Transportation, Urban, Veteran 


9 


8 


17 


1/ 

All 


71 


135 


206 



y Total reflects plural interests Where evident* 



A-10 



N« The aipectt of law practice that you find most appealing are: 
rank in order of preference froa 1 to 7» i.e.,' 1 - moet appeal* 
ini;'.«7 • leaet .^pealipg# 



Rank 



Undereraduates : 






2 ^ 






1 


“3" 


"H 


Its prestige 


6 


10 


17 


16 


25 


11 


11 


8 


Its intellectual challenge 


38 


21 


15 


11 


5 


6 


5 


3 


Opportunity it affords to help 
others 


16 


15 


17 


17 


11 


10 


11 


• 

7 


Its income potential 


16 


21 


14 


15 


14 


13 


5 


6 


Satisfaction of prevailing 


9 


5 


12 


17 


21 


22 


10 


8 


Contribution to civilised order 


19 


17 


11 


14 


12 


14 


10 


7 


Being a member of a profession 

f X 


4 


7 


8 


8 


9 


17 


42 


9 


All 

All 


108 


96 


94 


.. 98 


97 


93 


94 


48 


Graduates: 
Its prestige 


6 


i4 


16 


15 


15 


22 


11 


11 


Its intellectual challenge 


49 


15 


15 


9 


3 


2 


3 


14 


Opportunity it affords to help 
others 


8 


20 


16 


17 


15 


IS : 


4 


15 


Its income potential 


11 


16 


13 


12 


17 


13 


12 


16 


Satis.faction of prevailing , . 


12 


8 


13 


21 


11 


20 


10 


15 


Contribution to civilized order 


13 


16 


13 


9 


7 


14 


23 


15 


Being a member of a profession 

X * n • 


6 


6 


8 


15 


24 


8 


29 


14 


All 


105 


95 


94 


98 


92 


94 


92 


100 



Mean Rank Values 



Undergraduates Graduates 

Prestige ' 3.7 ^ 3.5 

Challenge 5.1 5.8 

Opportunity 4.5 4.4 

Income 4.5 4.0 

Satisfaction 3.5 . 3.6 

Contribution 4.3 3.8 

Profession 2.6 3.1 



C»-. The uiipttct of logoi praecico that oooat to bo aoat highly;.: 

* valued by other atuden^ in yoor cleao lar 

Underaraduatea OraduOtea . . All 
Ho# *FS# 



Ita preatlge 


19 


23 


42 


Its Intellectual challenge 


16 


13 


29 


The opportunity it afforda to 








help othera 


6 


4 


10 


Ita Incone potantlal 


28 


31 


59 


Satiafectlon of cauaing cliant*a 






• 


.poaltlon to prevail 


3 


2 


5 


Legal syatem'a contribution to 






•* • 


clvlllaed order . 


8 




8 


Being a menber of a prof eas Ion 


8 


s 


13 


Ho reaponae 


16 


32 


48 


■rAll 

• 


m 


110 


214 


f. The aapect of legal practice tl^t aeeaa to be aoat highly 


valued by iMBbara of the practlelng bar la: 

Undet^raduatea 


Oraduatea 


. All 
UoT 


Ita preatlge 


13 


11 


24 


lu Intellectual challenge 


11 


6 


17 


The opportunity It afforda to 
help othera 


4 


7 


11 


Ita Income potential 


28 


24 


52 


iatlafactlon of cauaing client* a 
poaltlon to prevail 


8 


17 


25 


Legal ayatem*a contribution to 
clvlllaed order 


11 


5 


16 


Being a member of a profeaalon 


5 


11 


16 


to reaponae 


24 


29 


53 


All 


104 


110 


214 


1 

Q# Your law achool eaperlence haa 


1 tended to oMke you: 




tore Ideallatlc 


11 


18 


29 


Leaa Ideallatlc 


20 


41 


61 


neither of the dbove 


73 


45 


118 


Ho reaponae 


. 


6 


6 


All 


104 


110 


214 
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R. The insights and techniques of the behavioral sciences 
(psychology* psychiatry, sociology, anthropology, etc.) 
are: 



Value of Behavioral Sciences 

Of little practical value to the 
practicing lawyer 
Of S(xne practical value, to tiie 
practinging lawyer 
Of great practical value to the 
practicing lawyer 
Unsure 



All 



S. A lawyer's principal obligation 'is: 
Lawyer * s Principal oblication 
To obtain results desired by 

within the bounds of professional 
ethics 

To assist the client to a rational 
choice among possible courses of 
action 

To serve the court by advising of 
the merits of the client's case 
To effect a desirable social result 
Other 
Unsure 



No response 



All 



All 



No. 


Np. 


No. 


• 2 


5 


7 


30 . 


35 


65 


65 


60 


125 


2 


3 


5 


104 


110 


214 


49 


41 


90 


32 


42 


74 


1 


7 


8 


13 


16 


29 


3 


2 


5 


2 


- 


2 


4 


2 


6 


104 


110 


214 




T. The quality of my interest In the are^ of professional practice 
listed below (assuming I were engaged in the private practice 
of law) would be: (for- each area listed on the left, appropriately 

check a' column to its right). 

Column 1 • Would like to specialisa in 
Column 2 r ;Willing to handle 
Column 3 • Would prefer not to handle 
Column 4 • Would refuse to handle 
Column 5 • Unsure 



Undergraduate 





1— 


z 




4" 


o 


— m 


Personal injury 


TB 


*87 


"14 


“7 


T 


T* 


Divorce 


6 


45 


32 


13 


5 


3 


Child Custody 

Hospitalization & Guardian* 


5 


43 


41 


5 


6 


4 


ship of the Mentally 111 


3 


50 


30 


8 


9 


4 


Juvenile Court 


7 


59 


24 


4 


6 


4: 


Criminal Law* Prosecution 


16 


44 


29 


7 


4 


4 


Criminal Law * Defense 


21 


55 


15 


4 


5 


4 


Labor Law * Company Counsel 


19 


46 


24 


6 


6 


3 


Labor Law • Union Counsel 
Labor Law * Counsel for either 


9 


45 


32 


6 


8 


4 


party 

Business * Corporate represen* 


11 


47 


24 


5 


11 


6 


tation 


35 


35 


18 • 


3 


9 


4 


Other 


25 


6 


3 


1 


2 


67 


All 


173 


542 


286 


64 


73 


110 


Graduate 














* 


1 


2 


3 


4 


5 


MR 


Personal injury 


22 


50 


25 




2 


7 


Divorce 


1 


49 


41 


8 


4 


7 


Child Custody 

Hospitalization & Guardian* 


3 


46 


42 


8 


3 


8 


ship of the Mentally 111 


8 


45 


34 


10 


5 


8 


Juvenile Court 


7 


51 


32 


8 


4 


8 


Criminal Law • Prosecution 


9 


51 


33 


7 


3 


7 


Criminal Law^ Defense 


14 


58 


21 


7 


2 


8 


Labor Law * Company Counsel 


6 


51 


27 


10 


4 


12 


Labor Law * Union Counsel 
Labor Law * Counsel for either 


7 


41 


36 


11 


3 


12 


party 


7 


45 


29 


8 


6 


15 


Business * Corporate represen- 














tation 


42 


41 


8 


5 


3 


11 


Other 


40 


12 


1 


1 


2 


54 



ERIC 
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T. The qualltjr. of interest in areas pf professional practice 
(contiiiuaitton): . 



Mean Attraction Value 






i » 









I 



.M ; -.J' •• 






• »' i ; 






«... ... * 


' Undergraduate 


6x.duat. 


Personal injury 


1.9 




Oivorc^. , 


2.3 


2*6 ■ •. . • 


Child Custody 


2.4 


2:e6 ... ». . ,* 


Hospitalization &. Guardian* 


•* 




sfUp of t^ Mentally 111 


2«4 


2.5 


Juvenile Court 


2.3 


2.4 


Crimii^. Law - Prosecution 


2.3 


2.4 


Criminal Law • Defense ■ 


V/...- 2.0 • • 


■•••’'•■2.2 


Ijibor Law * Company Counsel *-** 


2.1 ' • 


2.4 ' 


L^pr Law* . Unipn Cpunspl 


2.3 . 


2.5 


twor Law - Counsel, for either 


}yv\r J 

■ ‘ .*. * ••#*••• . » 


,* • .• . ' . . • *■.. 
* ■' - . * •t f 


party 


2.3 


2.4 


•Busings*- •Corporate represen- 
tation 


1.9 


1.8. 


Other 


1.4 


^ O • «•* . V' ^ ■.►' • .... 



. 'i =•“ ■ 
’ . *3 



, i 



y 



r < 



’.*-1 . . ^ ^ 



■ *r* . »’ •iiv *• ' 

«• V*. *S 

it * 

.. .• r‘ T Hi 






i- 
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U* Utlllsad.on of non-logol oxporto (toclal vozkotot 

countolors^ oi^ort witaoiaoi* etc.) by the courte thoulA be: 



Uee of Kbn*leeel e»erta 


Padereriduete 

Ho. 


Greduete 

No. 


All 

Ho. 


Sspended 


SO 


55 


105 


lemeln about ee it it 


21 


30 


51 


Beduced 




7 


0 


UDeure 


26 


14 


40 




All 104 


110 


214 



V. Lew eebool ieechii^ el^uld'^ (rude in order of laporteece 

from 1 to 6; i.e., 1 - moot ii^rtent... 6 - Iteet ii^ortaat 





1 




“T" 


A 


J 


-T* 


TH 


Underereduetee 












■ 


Ibe prectlcel eepecte of lew 
practice 


20 


20 


19 


26 


'‘’6 


2 


11 


Profeaiionel ethica 


6 


14 


22 


30 


14 


6 


12 


Fraparation for the bar exemination 3 


9 


17. 


10 


20 


33 


12 


Oavelopment of proficiency in , . 
analytical reaaoning 


56 


17 


; 10 


8 


4 


^ 2 


■7 


the biatorical daOalopmant of. .. 
law 


1 


2 


11 


9 


31 


40 


ip 


The role of law in aociety, 
enphasixing the preapactivaa ' 
of other dieciplinea 


12 


31 


* • 1 

14 


10 


17 


4 ‘ ‘ 

9 


ii 


All 


98 


93 


93 


93 


92 


92 


63 



o 

ERIC 






V* Continued 

Law School teaching should eophasise: (r<nk* in ovder of importance 

from 1 to 6; i*e«^ 1 - most important* •• 6 • leaot' inportant 



Granduates 


1 


2 


3 


4 


5 


6 


The practical aspects of law 




practice 


20 


25 


18 


11 


20 


10 


Professional ethics 


8 


12 


19 


37 


19 


7 


Preparation for the bar examina* 


tion 


9 


5 


10 


15 


15 


47 


Development of proficiency in 


analytical reasoning 


55 


22 


14 


3 


5 


2 


The historical development of 


law 


5 


15 


14 


18 


23 


25 


The role of law in society 
emphasizing the perspectives 


of other disciplines 


17 


20 


25 


14 


19 


6 


All 


114 


99 


100 


98 


101 


97 




9 

9 

10 

9 

51 



Haan Importance 



Undergraduates 



Graduates 



Practical aspects 


3.2 


3.2 


Professional ethics 


4.0 


3.2 


Bar Examination preparation 


5.0 


4.6 


Reasoning Proficiency 


1.9 


1.9 


Historical Development 


5.0 


4.1 


Social Role 


3.6 


3.2 



CD 
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W. A* a result of your leu echool experience, your attitude 
towards legal practice has: 



Undergraduate 


Graduate 






No. 


No. 


No. 


Changed materially 


6 


' 34 


40 


Not changed materially ' 


35 


68 


103 


Have not yet had significant lav 








icobol e:9erlenee 


58 


2 


60 


No response 


5 


6 


11 


All 


104 


110 


214 


X» If number one Is checked above,, idiat was the most significant 


change In attitude effected by your law school experience. 


Undergraduate 


Graduate 


All 


Change In Attitude 


No. 


No. 


r®. 


'rained respect, liking, apprecia- 






’ * 


tion for law and lawyer In 








general 


1 


6 


7 


Gained appreciation of social. 








political and economic ramifi- 








cations of law 


1 


8 


9 


Gained appreciation of law as an 








Intellectual discipline 


• 


5 


5 


Dis^polnted by law and lawyers 


3 


4 


7 


Changed enphaals of legal Interest 


1 


4 


5 


Personal analytic Improvement 


m 


1 


1 


No comments 


- 


6 


6 


All 


6 


34 


40 




T. Zn gener^^ ay lav achool aap!#rienca baa btan: 



Undergraduate ' 


Graduate 


Hk 


Most satisfactory 


26 


47 


73 


Satisfactory 


42 


50 


92 


Unsatisfactory 

Have not yet had significant lav 


3 


6 


9 


school' ejqperlence 


28 


1 


29 


No response 


5 


6 


11 


All 


104 


110 


214 


Z. List hny- other comments you may have about your law school 
experience.. 


Undergraduate 


1 

Graduate 


All 




No. 


ib. 


' S57 


.Number of' Individuals commenting 

Comments critical o^ or suggesting 
Improvement . In: 


25 


31 


56 


Teachers 


6 


5 


11 


Grades,. Schedules 


1 


3 


4 


Curriculum 

General cq>preclatlons of profession 


9 


23 


32 


and of school 


7 


5 


12 


Individualized reflections 

y 


3 


2 


5 


All comments** 


26 


38 


64 



"U Some students made plural coonsiits 

Exanples of Cosnanta 



Teachers 

From an undergraduate : quality of ins true tors and thalT 

choice of subject nuitter for the 3 sections of the first year 
varlM so much that Is will be Impossible for some students to 
obtain adequate grou n d in g In the basic Mursas* 1 am not for 
conformity per but for God's sake have them teach something* 
Other coiODents:. "•••would like to see aiore personal attention 
shown"; "•••many professors are too liberal." 
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Z« continued 

From a graduate: "•••SOftof tlia teachers. •«camot'taa6h» 

SOX have been excellent." Other cpunents "...oost (Instructors) 
would benefit by considering aetliods for Improving their Instrucr 
tlon;" "I found study Interesting but class lethal." 

Grades. Schedules 

From an undergraduate: "It asuizes me how some of my lower, 

friends have graduated - requirements must vary." 

From a graduate: "Too much emphasis on grades, l.e., averages 

to nearest 1/100 of a point," Other comment: "Grades should be . 

based on a series of examinations and problems rather than upon 
a final examination alone." 

Curriculum 

Practicality, realism 

From an undergraduate: ".« .wonder If some of the... Irrelevant 

Items (e.g.,... actions that went out with the Invention of the 
wheel) could not be Junked." 

From a graduate: "Hore time should he devoted to how to settle, 

present a case, etc. ...1 learned more In Smith's Bar review 
(long course) In more useable form than In last year of law 
school." Other comnents: "...bar review course should be 

Incorporated Into law school courses;" "...need more eopha* 
sis on the practical handling of cases." 

Change In emphasis 

From an undergraduate: "Case method has caused me to lose 

Interest quickly - work load and. nuniber of cases... leave 
little time to think or review." Other coomients: "...not 

enough Intellectual exercise • Improve or remove legal 
method course;" "...small discussion groups would stimu- 
late students, as would practical demonstrations of legal 
procedures, lectures by practicing lawyers." 

From a graduate: "There should be d»re required writing • 

I wrote one paper In four years at night school and one 
paper %dille on law review. A lot more writing would have 
done' me a lot of good." Other comments: "«..day mad night 
student would derive great benefit from participation in 
Law Bcvlew writing end research..." "...shimld require 
more oral participation ftom students ... more training and 
experience In legal oral aijpaMnts." 



Z* continued 



Changes in brg^ietlon 

Prom a graduate: "I believe the study of law should be a four 
year« 120 credit hour, course." Other comments i . "•••would 
like to see the inclusion of a legal internship' program; " 
"•••would like to see a fourth year added. •• and- .SN>re rigid 
elimination io freshman year 'of students without proper 

regard or personality traits for observing professional 
: ethics." 

: Appreciations 

From an undergraduate: "1 have gotten more in the way of . 

quantity of intellectual challenge (in the last eight weeks) 
than I did in 4 years of undergraduate work.'^ 

From a graduate: "Stimulating every day • more so than 

either college or graduate school." 

Individualizations 

From an undergraduate: "It’s hard as hell at night." 

From a graduate: "I would have enjoyed it considerably if 

1 hadn* t had to work o^ way through. 



JfTCW 

Finally, we i^ld appreciate any comments you might have on 
how this questionnaire might be improved 

Comments 

Undergraduate Graduate 
5 9 



All 

14 




APPENDIX B 



Definitions of the Scales of. .the Job 
Analysis and Interest Measurement 

A. . Attitudes \ 

1. Ontimism 

This scale measures the degree to which the individual assumes 
that the intentions of other people are benevolent and that cat* 
isf actions can be expected in the natural course of events; ; 
Persons scoring high consider themselves lucky; never or seldom 
left out of things in group activities; and almost always have 
had supervisors who praised them sihd gave them credit for work 
well done. 

It was found to correlate positively with the Q sort based 
on comparison between rating with ideal rating (.56) and 
the Edwards Affiliation scale (.42), and negatively with the 
MHPl Social Isolation {•• 55 ) and Depression (*.54) scales* 

Foreign Service secretaries. Peace Corps volunteers and social 
workers scored high on it and patients committed to a mental 
institution for criminal acts scored very low. 

2. Self Confidence 

This scale measures the degree to which the individual believes 
that he can, by his own action, influence future events* Persons 
scoring high on this scale report that they often become enthusi- 
astic over new things or new plans; that their ideas are often 
considered unusual and imaginative; and that they work well und 9 .r 
stress. Individuals scoring low report they get away by them- . 
selves when they are troubled; and that they do not perform 
well under stress. 

It should be noted that the Optimism and the Self Confidence 
scales do not always correlate. Some individuals score about the 
same on both. Other individuals, however, score high on one and 
average or low on the other. Self Confidence was found to cor- 
relate positively with a Q sort based on a comparison between self 
ratings and ideal ratings (.50), and negatively with the Edwards 
Abasement (-*59) and the MMPl Social Isolation (-.48) scales. 
Presidents of business corporations scored highest among all the 
occupations studied and police patrolmen scored lowest. 
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3. PTicver«ic« 

This scale measures the degree to vhlch the individual keeps at 
something even when. ha. is not par Ocularly, interested in.it. 
Persons scoring high say that. when working on a. hobby, they ... 
concentrate for. long. periods of time. and complete each.. project 
they start; that they do not tire easily and can work Ipng and 
steadily; and that other people seldom find something after they 
have tried and given up. Individuals scoring low say that when 
they have sosiething to do that doesn't interest them, they 
it after considerable pressure is put upon them or 
they seldom get around. to doing it. 

In the one ptudy in which this scale was used, police 
patrolmen were found to score significantly higher than welfare 
workers. 

. X . * « « » 

4..^ Orderliness 

This scale measures the degree to which the individual has 
internal standards which he follows. .Persons scoring high say 
that they like work which requires them Co be extreoiely accurate; 
that they are usually orderly; and that they get up about the‘ 
same time each morning and do not like to stay in bed later than 
their getting up time. 

It was found to correlate positively with the Study. Habits 
scale (.44).. Engineers scored high on it and social workers 
scored low. 

5. Plan Ahead ... 

This scale measures the degree to which the Individual is 
* • starter and directs his own activity toward goal . achieve* 
,^®.taons scoring high say that they, get . best **esults when 
they establish long-range, goals and follow them .es much as they 
can; and that they are generally striving, to reach some goal 
they have ■' established for themselves. 

Ho' data is available regarding the correlations, between 
this. scale and scales from other instruments or how different 
occupations or professions score on it. 

6. Moral Absolutes 

This :sca.le measures the degree to which the individual believes 
in- moral absolutes. .Persons scoring hi^ believe that morale 
principles come from ah outside power higher than man; and that 
it. is most inqiortant to have faith in something, individuals 



»-3 



scoring low believe that moral principles are not absqlote . 
and unchanging but depepd upon circumstances* 

Juvenile court judges and police youth officers scored 
significantly higher than social workers and Foreign Service 
officers. 

7. Slow Change 

This scale, measures the. degree to which the individual belli^es 
that change should be slow. Persons scoring high say that It is 
usually best to do things in a conventional way; and that when 
things are going smoothly it is best not to make changes which 
will disrupt things. Mo data is yet available about how this 
scale correlates with scales from otlier instruments or how dif* 
ferent occupations or professions score on it. 

B. Interpersonal Behavior 

8. Persuasive Leadership 

This scale measures the degree to which the individual exerts 
leadership in interpersonal situations. Persons: scoring high- 
report that they have no difficulty giving a speech or reciting 
before a large group; that they often take the leadership in 
groups; and that they like best in a Job the opportunity to get 
results through persuasion or. negotiation. 

It correlated positively with the Edwards Dominance (.59) 
and the MMPl Hypomania (.44) scales and negatively with the MMPI 
Social Isolation (*.43) and the Edwards Abasement (*.42) scales. 
Presidents of business corporations* juvenile court judges and 
Foreign Service officers scored high on this scale and Foreign 
Service code clerks and police patrolmen scored low. 

9. . Self»Assertiveness 

This scale measures the degree to which the individual tends to 
pursue. his own goals when they are in competition with the goals 
of others. Persons scoring high say that it is important to 
avoid being diverted from doing what is right in order to. please 
someone; that they do better under competition or stress; and 
that they are proficient in athletic games. . 

It correlated positively with the Kuder Outdoors (.41) 
and the MMPl Hyposumla (.37) scales* and nega.ti.ve^y with Itin 
Masculine^Feminine scale («.47). Presidents of ‘business cor* 
potations were very high on this scale. 



10. Move Toward Aggressor 



This scale measures the degree to which the individual tries to 
"pour oil on troubled waters" when someone acts toward him in a 
belligerent or s|ggressive manner. Persons scoring high say that 
when a person behaves toward them in a dictatorial or doeiineering 
fashion, they try to win him over. 

It did not correlate significantly with scales from other 
» inetruments which were studied. Juvenile court Judges, and ,wel* 

^ fare workers scored high and patients comnitted to a mental 

, .institution for criminal acts scored low. 

V 

11 • Move Away from Aggressor 

This. scale measures the degree to which the individual withdraws 
when someone acts toward him in a belligerent or aggressive isanner. 
Persons scoring high say that when a person acts toward them in a 
dictatorial or domineering fashion, they keep away from him if 
they can. 

It correlated positively with the Edwards Abasement (.45) 
and the lilPI Social Isolation (.37) scales, and negatively with 
the Edwards Dominance (-.46) and Aggression (-.43) scales and the 
NMPl Hypomraia scale (-.41). Foreign Service Code clerks scored 
high on this scale and business executives low. 

12. Move Against Aggresaor 

This scale measures the degree to which the individual counter- 
attacks when someone acts toward him in a belligerent er aggres- 
sive manner. Persons scoring high say that when someone crowds 
ahead of them in line, they do something about it; and if someone 
acts toward them in a dictatorial or doodneering fashion, they 
seek an occasion to have it out with him. 

It correlated positively with the Edwards Aggression scale 
(.52), and negatively with MMPI Lie (-.44) and the Edwards Abase- 
ment (-.42) scales. Business executives and police patrolmen 
scored high on .this scale and Foreign Service secretaries and 
code clerks scored low. 

C. Formal Organisation Behavior 

13. Prefer Routines 

This scale measures the degree to which the individual likes to 
have definite procedures available which he can follow. Persons 
scoring high say they like to have a clear cut written guide line 
















% 



' \ i 



I 
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or manual which tells them clearly what they are supposed to 
do. 

It correlated positively with the Edwards Deference scale 
(•51) and negatively with the Edwards Autonoo^ (**45) and the 
Otis Test of Mental Ability (••42) scales* Foreign Service 
code clerks and police patrolmen scored high on this scale and 
, Foreign Service officers and Episcopal ministers scored low. 

14. Identified with Authority 

This scale measures the degree to which the individual identi* 
fies with his superior and tries to please him. Persons scoring 
high say that they like to work closely with, and be of help to, 
a superior doing important and interesting work; that their 
supervisors, for the most part, have always been helpful and 
understanding; that they received high grades while in high 
school and that they were either obedient toward or tried to 
please their parents as an adolescent. 

It correlated positively with the Edwards Deference (.44) 
and Study Habits (.44) scales, and negatively with the Edwards 
Autonomy (••SI) and MNPI Psychopathic Deviate (••SA) scales* 
Foreign ServiCf:) secretaries consistently score high on this 
scale and in several studies it has been found to be the best 
predictor of performsnce for this occupational group* Ob the 
other handy patients committed to a mental hospital for criminal 
acts scored low.' 

15* Independence 

This scale measures the degree to which the individual likes 
to act on his own. Persons scoring high eay they were indepen^ 
dent toward their parents during adolescence; that they have no . 
fixed pattern for getting up in the morning and sometimes get 
iip early and sometimes sleep late; and that it is most important 
to teach children to be self relint* 

It correlated negatively with the Q sort based on a com* 
par Ison between self ratings and ideal ratings (•*41)* Foreign 
Service officers scored high on this scale and policemen scored 
low. . . 

16. Directive Leadership 

This scale measures the degree to which the individual believes 
that an executive gets the beat results by making decisions 
himself* Persons scoring high say that an effective supervisor 
nsigns each subordinate a specific Job to do and sees that he 
does.it the way it is supposed to be done* 
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t AiJ* *?''*^**'‘ «n«tively with the Kuder UUrary Seale 

M twl .!!!?*“*! •”<> Polie* patrolMn acered high 

on thlt fcale and aocial workers scored low. 

^7. Participative Le adership 

ttu acale Maearea the degree to which the individual believaa 
that eMcutiyaa get beat ceaulta by having the work group - 
pj^rtlclpate in declalon «king. Peraona^ acore hSHap 

***** "*** *®P®***“* *•>«* • iuperviaor develop a atr^ 
sense of responsibility In the work group as a whole a 

«« i-ihJ! that social workers scored high 

on this scale and police patrolmen scored low. •“ 

18. Pelenatlve Leadership 

»««•«€• the degree to which the Individual believes 
nakina authowJ^^* 8«ts best results by delegating decision 

V P^«»lbU to individual workers, 
ftrsras scoring high say that to the extent practical, an ef- 
ctlve st^ervlsor permits each subordinate ta do the work the 
i»y he finds works best for him. 

on officers and social workers scored high 

on this scale while pollcetsen scored low. 



SlJ * !* *? ■•••<«*• the d^ree to which the Individual ballevaa 

■otlvatad berat by knowledge of reaulta (intriaali 

bert rerolti £r«*S! *'“*"* *‘*«h aay that a aupervlaor gate th, 
oest results fr^ his work group when he shows the eivloyees the 

their work. Persons scoring low say a supervisor 

Suvatlon)?* te»»U* through rewacda or punlchaient (eMlnalc 

» 0“ •t«*ly It waa found that aocial workera acored bighaal 

on thla acale and Juvenile court Judgea acored low. * 

20- external Control. 

Ihla acale aeaaurea the degree to which the individual bellavea 
!!!Vf*?*** ttqulte external control.. Indlvlduala acorlng 
high a^ that ^at people prefer a aupervlaor who tella thea ■ 

whei'tL^iiL?"* !“? ‘’‘iJ*** *'“* 8“ the beat reaulta 

When they mslntsln strict discipline. 

It correUted positively with the IMPl Hypooumln scale (-.33 

‘“*"**“ c tbi. k.i 
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21. Sv8t^tical«attliodlciil 

This scale nteasures the degree to iihleh the individual uses 
systenatlc-nethodlcal methods for processing Information and 
reaching decisions. Persons scoring high bellave-that uhett 
they have a difficult decision to make and feel that thay 
have enough facts that It Is best' to spend considerable time 
reviewing all possible Interpretations of the facts before 
making a decision; they prefer the opportunity for careful 
consideration of all aspects of the problem and uhiii they 
have an important problem to consider, they prefer to think 
It throu^ alone* 

It correlated positively with the Edwards Abasement (.51). 
and the Mathematics part of the co-operative General Culture 
Test (.50}, and negatively with the Edwards Dominance (-.57) 
and the Q sort based on a comparison between self ratings and 
Ideal ratings (*;49). Engineers and fiscal officers' scored 
high on this scale and personnel officers scored low* 



D* Work Preferences 

22* Problem Analysis 



This scale measures the degree to which the Individual likes 
to analyse situations and develop Ingenious solutions to pro- 
blems. Persons scoring high prefer to be cenaldered ii^enidus; 
like to develop new Ideas and approaches to problems and situa- 
tions; and like a Job which permits them to be crea^ve and 
original* 

It correlates positively wltb the Edwards Autonomy scale 
(. 54 ) and with the Reading Comprehension part of the Ohio State 
university Psychological Examination (.51). Management Interns 
with the We S. Government scored High on this scale and police 
patrolmen low. 

23. Social Interaction 



This scale measures the degree to which the indlvlduai likes -■ 
work involving InterMtlons with people* Persons scoring 
high attend parties or Social gatherings once a week or of tetier; 
do not iike to vbrVspart from other people; frequently enter- 
tain groups at hosie; and enjnyed partlcipatloin in' social affairs 
while in high schobi* 

It correlated positively with the' Edwards Affiliation scale 
( *61) and negatively With the NMPI iftnmd Isblatlob stale (*52)* 
Personnel’ officers' storbd' hlsii oh this scale and engineers luv* 






o 
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24. Mechanical Actlvttiaa 

This scale measures the degree to which the individual likes 
mechanical activities. Persons scoring high on this scale 
say they are reasonabl y skilled craftsmen and .enjoy fixing 
things; like making things with tools; and like Hunting and 
fishing. 

It correlated positively with the Kuder Mechanical Scale 
(.70) and negatively with the MMPI Masculine-Feminine scale 
(-.58). Engineers scored high on this scale and Foreign 
Service secretaries low. 

25. Supervisory Activitieg 

This scale measures the degree to which the individual likes 
to plan and supervise the work of other people. Persons 
scoring high on this scale find, that tU^y get along best 
when they know what they want and work for it; they are 
generally striving to reach some goal they have established 
for themselves and like to supervise others in the carrying 
out of difficult assignments. 

Business executives scored high on this -scale and 
Foreign Service officers low. 

26. Activity-Frequent Change . 

This scale measures the degree to which Che individual likes 
to be actively engaged in work providing a lot of excitement, 
and a great deal of variety. Persons scoring high on this 
scale say they frequently enjoy taking part in a fight for 
good causes, sometimes enjoy dangerous situations; work best 
under a great deal of pressure and tight deadlines; and prefer 
a job in which there is a great deal of activity and opportunity 
to make frequent decisions. Persons scoring low like to finish 
one task before starting another. 

It correlated positively with the MMPI Hypomania (.43) and 
the Edwards Dominance (.42) scales, and negatively with the 
Edvards Abasement (-.52), Interspectlon (-.49), and the MMPI 
Social Isolation (-.35) scales. The presidents of business 
corporations scored high on this scale and the Foreign Service 
code clerks low. 

27. Group Participation 

This scale measures the degree to which the individual identifies 
himself with a highly valued group. Persons scoring high say 



they like beet to work •• a aenber of a group and do not 
like to work apart from other people. 

Social vorkera were found to score significantly 
higher than lawyers. 

E. Values 

28. Status Attaiiisa^ 

This scale measures the degree to which the individual values 
himself by his achievement of the status symbols established 
by his culture. Persons scoring high on this scale prefer to 
be considered ambitious and successful; like to have a job 
which is recognized to be important or desirable; and think 
that the ideal Job is one which shows they were a success and 
had achieved high status and prestige. 

It correlated negatively with the Edwards Nurturance 
scale (•.51),. Presidents of business corporations scored 
high on this scale and Peace Corps volunteers scored low. 

29. Social Service 

This scale measures the degree to which the individual values ' 
himself by contributing to social improvement. Persons scor* 
ing high like to be considered understanding and charitable; ' 
consider the social usefulness of the work to be important ^ 
and, like work which permits them to be helpful to others. 

- It correlated positively With* the Edwards Nurturance 
(.40) and Kuder Social Service (.33) scales. Social' workers 
and Juvenile court judges scored high and business executives 
low. 



30. Approval from others 

This scale measures the degree to which the individual values 
himself by obtaining the approval of others. Persons scoring 
high consider it most Important to hkve congenial c6*vorkers; 
to be well liked; and like to please others through their work; 
and like to be considered gracious, attractive and pleasant. 

;It correlated positively with the Edvards Affiliation 
scale (.54) and the Kuder Clerical (.46) and Social Service 
(.43) scales, and negatively with the Kuder Outdoor (-.50), 
Scientific (-.44), and Mechanical (-.43) scales, and the 
Edwards Achievement scale (-.AA). High school counselors and 
social '^workets scored high oii this iCale and engineers scored 
low. 
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Intellectual Achtev^mont 

Thla tcale.Beaaurea the degree to which the Individual valuea 
himself through his intellectual attainments. Persons scoring 
high like work which permits them to be creative and original; 
like to be considered ingenious, imaginative, intelligent, and 
brilliant; and believe that it is important to be intelligent 
and resourceful as opposed to having faith in something, or 
being kind and considerate. 

It correlated positively with the Edwards Dominance scale 
(.42) and the Co-operative General Culture Test (.40) and 
negatively with the Kuder Clerical scale (-.42). Foreign 
Service officers and management interns scored high on this 
scale and code clerks and. policemen scored low. 

32* Maintain Societal Stpndards 

This scale measures the degree to which the individual values 
himself by helping to maintain standards established by the 
society of which he is part; persons scoring high say that it 
is important in thelc' work to have the opportunity to apply 
professional standards; that when someone makes a grammatical 
mistake, he should be corrected so that he knows what is right; 
and that competent co-workers are important to them in a Job. 

No data is available regarding the correlations between 
this scale and scales from other instruments. Nurses and 
social workers scored high on it and Foreign Service officers 
scored low. 

33. Role Conformity 

This scale measures the degree to which the individual values 
himself according to how successfully he has conformed to the 
role requirements of the society. Persons scoring high say 
that they prefer to be considered reliable, dependable, trust- 
worthy, and industrious. 

No data is available regarding the correlations between 
this scale and scales from other inst<;uments. Policemen 
scored high on this scale. 

F. Other 

34. Acadwnic Achievement 

This scale measures the degree to which the individual does 
well in academic situations. Persons scoring high on this 
scale received excellent grades in high school and were honor 
students in college; and report that they are at their best 
during a written examination. 
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It corrcUttd pofitively wl tk 

tett of the Foreign Servlet officers Bxeminetlon (*49)» the 
Science! jiiib**tett of the' eo*operetlvk* Oeherel ' Culture' Test • 
(«60): Seeding Coopreheneiosi eub^teet of the Ohio State 

Uhlveralty Peychologlcai Exanlnatlon (.54). KeeeercK' 
engineer* »: ■ a iie geaent Interna, and Foreign Service offltera ‘ 
acored highest and. pollcenen scored loveat; 
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